The present study, inspired by the studies of TPACK (Technological pedagogical content knowledge), by means of quantitative and qualitative methodology, which is guided by the TPACK model, sets out to investigate the present situation of English as a foreign language teachers' TPACK and to scan the underlying relationship between English teachers' TPACK ideas and their TPACK. The structural equation models were built through AMOS 7.0 based on the factors in the TPACK survey in order to determine the relationship between TPACK theories and teachers' TPACK. Aiming at the improvement of TPACK level of foreign language teachers, this paper makes a comprehensive analysis and gives some suggestions by using TPACK technology.
Introduction
According to Shulman's theory of pedagogical content knowledge, Mishra and Koehler in 2009 first proposed the framework of technological pedagogical content knowledge (TPACK) [1, 2] , which is a term used to describe what teachers need to know to successfully integrate technology into their teaching performs [3] . The framework provides guidance for professional development and preparations for English as foreign language teachers. The studies for the TPACK framework have become important topics for teachers' professional progress.
Yet, there are relatively few studies of TPACK. The present study, inspired by the studies of TPACK, by means of quantitative and qualitative methodology, which is guided by the TPACK model, sets out to investigate the present situation of English as a foreign language teachers' TPACK and to scan the underlying relationship between English teachers' TPACK ideas and their TPACK. It also aims give some suggestions on how to improve English as a foreign language teachers' TPACK.
This thesis first gives a brief introduction, which illustrates the research background, research significance, research objectives, and outline of the study, with the literature review of some relative studies of TPACK both in China and out of the country. Next it presents the theoretical framework of the present study, including constructivist teaching theory in ICT education, TPACK framework, and the contexts of TPACK framework. Then the present study, based on teachers' technological pedagogical content survey designed by Schmidt in 2009 [4] , designed English teachers' technological pedagogical and content survey. The reliability of the survey was confirmed after conducting (Cronbach alpha analysis).
The study, taking 5 primary school English teachers in Hubei, collected the data from the questionnaire. Finally, the researcher first preliminarily sorted out the original data with SPSS 18.0 and removed the missing values in the survey. Afterwards, structural equation models were built through AMOS 7.0 based on the factors in the TPACK survey in order to determine the relationship between TPACK theories and teachers' TPACK.
The application of information technology promotes the reform of teaching methods and structure and furthers the development of teaching ideas and teaching theory, Information technology (IT) has always affected and changed the way that information and knowledge are obtained. It has been not only changing people's normal daily living, studying and working styles, but also giving chance to great changes in the features of educational utility, educational content, educational methods and role definitions of educators. Along with the popularization and application of the computer, the modern classrooms are fitted out with digital equipment such as computers, tablets, projectors and online teaching modules in some developed countries where computer, multimedia and network technology are fully gaining application in the process of teaching.
With the rapid development of information technology in the field of education in China, fundamental changes have taken place in the teaching approach, teaching modes and teaching methods with the application of technology in the classroom. The chapter of school system reform in the National mid and long-term reform and development Plan (2010-2020) clearly states that information technology has transformative effects on the development of education [5] , and educators should realize the importance and necessity of the integration of technology into curriculum, strengthening the application of information technology in the teaching, actively carrying out the integration of information technology and curriculum in the teaching practices, and explore the effective ways to integrate the informational technology and teaching course.
People paid little attention to the use of technology in the teaching. At the same time, in the relative studies of the integration of technology and teaching researcher Focus on what teachers should know and how teachers should teach and pay little attention to the technology combination. The amount of the aberrations can be recognized as a lack of theoretical basis for understanding the process of integration; Teachers are the key factors of education. If teachers ignore technology integration, they are likely to lose the good opportunities of helping students understand knowledge with the use of technology. However, most of teachers have lack of knowledge about applying technology into teaching that the wicked problems of technology integration required us to develop new ways to face the complexity. What's more? A key deficiency in current educational technical literature is that there is a lack of the theoretical basis and conceptual framework in the fields of technology integration [6] . TPACK was introduced to the educational research field as a theoretical framework for understanding of what kind of teacher knowledge are required for effective technology integration. And this TPACK framework consists of seven constructs that characterize teachers' technology integration expertise, which has since been widely adopted for the planning of teacher ICT education [7, 8] (Cox & Graham, 2009; Thompson & Mishra, 2007) and used as a theoretical behind for the development of surveys to measure teachers' TPACK perceptions.
Aim of the Study
Based on the research background the ultimate goal of this study is to: 1-Investigate English as foreign language teachers in primary schools and answer this main question: to what extent (EFL) teachers in Chinese Primary schools are acquainted with M-learning in general? And delved into implementing PADS in their instruction activities. For sure, investigation of such a question will lead to generation of a body of knowledge to be added to the yet limited research relating to this topic in the Chinese context.
2-To state (EFL) English as a foreigner language teachers' TPACK, to know their needs. 3-To investigate the training system and try to add a developed effective practical value, especially for their content knowledge.
Methodology
This study will manner using a case study approach to document the stats of EFL teacher in Hubei China. An interview approach will be used. These interviews will be taped and transcribed. The interviewees are English teachers as a Foreign Language who using E-Learning (tablets) program in primary schools in Hubei China.
Both quantitative and qualitative analyses are used in the research. With the quantitative analysis, tools such as questionnaires are used to collect numerical data in the form of numbers and statistics. Based on the TPACK framework proposed by Mishra and Koehler, a scale with five-point Likert-type is developed based on the survey developed by Schmidt in 2009 to measure teachers' TPACK. After data collection, the research intends to classify features and construct statistical models to explain what is observed. The research intends to make a comprehensive and elaborate analysis of data gathered by the scale by using SPSS 23.0 and Amos. The research findings can be generalized to a larger population. With the qualitative analysis, researchers are the data gathering instruments. After data collection, the researcher intends to give a detailed description. Qualitative analyses are adopted in the process of analyzing primary schools' English teachers' TPACK according to the participants' responses to the questionnaire.
Participants
A random sample is used to gather as many English teacher responses as possible. Group is made up of 5 primary school (EFL) teachers who are invited to take part in the research. 
Results

Discussion
In this part we observed the English teacher TPACK during the English classes taught as a second language in three primary schools [9] , using this framework: For each school we made our observation for 10 successive English classes. The points we focused on during the observation were CK, TK, PCK, TPK After the application of these factors we concluded that the age plays an important role, the young teacher (age from 20 till 25) they have enough efficiency in TK and CK in comparison to the other old teachers, but the old teachers showed a high level of PK on the other hand those young teachers showed less level of PK.
In our observation we also figured out that the major plays a significant role in the TK, CK as well as PK. For those who are majored in English, they showed a great level of CK on the other hand those who are majored in education (not English), we found that their they showed a great level in PK. According to the observation we concluded that if the school applies periodic training courses for teachers, which will make more difference enhancing the English teachers' TPACK level. As the periodic training courses will give more knowledge for the teachers about technology and helps to solve the problems that face all the teachers during the usage of iPad during teaching English as a second language in primary school.
Thus, we recommended that primary schools have to apply more training courses for English teachers as a second language, at this point; they can achieve more experience on how to use the technology in their classes efficiently. Haselton, Todd mentioned that children did in fact appear to be more engaged and stayed on task while using the iPads. However, the teachers did seem somewhat uneasy about fully integrating iPads. If iPads can be used more frequently in the classroom, both teachers could be more aware of how to use such devices as the tools to redefine education [10] . Hutchinson pointed that e-picture book as a distinct storytelling experience from printed books, introducing distributed cognition as a new theoretical perspective emphasized cognitive systems related to specific features of the category of digital books [11] . And the use of digital tools in literacy and language arts instruction produce a need for a better understanding of how literacy and language arts teachers can successfully integrate digital tools into their instruction and the types of knowledge they employ as they do so [12] .
Moreover, primary schools have to implement more usage of iPad in English as a second language class, which could also be reached by the increase of the classes during the week as well as increasing the duration of each class. By observing in an "Apple Distinguished" school that provided individual tablets as learning devices to fourth and fifth grade students, Wright and his coworkers found out certain schools have acquired tablets and laptops for each student-fully integrating modern technology with traditional instruction and how two teachers used iPads to engage 50 fourth and fifth graders, in his research data suggests that integrating 1:1 technologies, such as iPads, requires implementation guidelines, curriculum planning, and teacher professional development [13] .
Based on our observation, we came to that there is connection between various schools using iPads in teaching English as a second language that makes the teaching process in some schools not as the same level with others, we suggest to connect all the primary schools using iPads in teaching English as a second language to be connected logistically through many ways at least through one cloud that connect all the schools, so we can realize what is the best way to obtain the optimum level of English as a second language teachers' TPACK. We figured out those applications the schools use can develop listening and writing abilities of the students but not for reading and speaking. Therefore, we recommend the people in charge of developing the education system to find out more applications that help to improve the reading and the speaking skills.
Upon this observation, we realized that the primary schools focus on the technology knowledge level of the teachers while they are choosing the teachers who use iPads in their teaching classes rather than their content knowledge and that makes since on some level that we need experience in technology usage, on the other hand content knowledge is also significant as well as pedagogy knowledge even if we are using the smart rooms for teaching English as a second language.
Conclusion
In the terms of the present state of English teachers' TPACK, and after the investigation and data analyses on English teachers' level of TPACK, the results show that their TPACK levels are relatively high pedagogy knowledge scale is the highest, which indicates that these teachers possess rich pedagogy knowledge. Their rich custody of pedagogy knowledge is represented by their good mastery of central facts, theories and procedures. By analyzing large number of research date Soto, Melissa, and Jace Hargins also suggests that integrating 1:1 technology, such as iPads, requires implementation guidelines, curriculum planning, and teacher professional development [14] . J Voogt, S McKenney also mentioned that, currently, very little attention is specifically given to the knowledge that teachers need to foster early literacy through the use of technology and multiple factors including the conviction that many new technologies (e.g. tablets) are not used much in schools. Furthermore, teachers are not familiar with the technology about their subjects. Even though technological and early literacy specialists are available in teacher training colleges, pre-service educators are still lack of integrated expertise in their institutions [15] . Whereas, English teachers' TPACK levels are lowest in relation to the aspect of technology, which shows that their mastery of technological knowledge is not very suitable. Their abilities of applying technology into the teaching are needed to improve. In addition, data analyses on the subscales of technological content knowledge and technological pedagogical knowledge of English teachers do not lead to satisfactory results.
According to the data, although English teachers possess a certain amount of technological content and technological pedagogical knowledge and basic computer skills, in the terms of English teachers' TPACK, the results show that English teachers' TPACK levels are higher than those English teachers who didn't get the same training. The current literature and the results of this study imply that TPACK training increases awareness about technology use integrated with pedagogy and content. Nevertheless, teachers can highlight technology-based TPACK by identifying technological functionalities and then demonstrating how they can be incorporated into online teaching materials and activities. In order to well-organized the class, educators are required to obtain how the teachers wove together their knowledge of technology, pedagogy, and content through authentic problem-solving procedures from the perspective of design thinking [16] .
Rodriguez-van Olphen states "when teachers have an understanding of TPACK, they have the foundation to enhance second language learning with a purpose". In other words, if teachers do not have a good level of knowledge base, technology can only be "an ornament in the lesson plan" [17] . Therefore, the higher effectively use of technological tools should be advocated in the classroom, meanwhile, the regular training on TPACK, apparently can boost teachers' confidence toward the future using of TPACK more effectively.
